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Abstract 
 
Children who have special needs have a greater potential to experience sexual violence than normal children. The teacher 
is the party who is also responsible for protecting children with special needs from sexual violence. High efficacy is needed 
in teaching sexual violence prevention to Children with special needs considering their physical and mental limitations. 
There are different results regarding the results of efficacy training in teaching children with special needs prevention, 
therefore it is necessary to investigate what factors are related. The factors used in this study are gender, training 
experience and length of teacher teaching. Therefore, this objective of the study was to find differences in the efficacy of 
special education teachers in teaching children with special needs prevention in terms of gender, training experience and 
length of teaching. The method used is quantitative comparison. Subjects consisted of 51 male teachers and 76 female 
teachers. The sampling technique used is cluster random sampling. The data were taken using the efficacy scale of special 
school teachers in teaching prevention of sexual violence which consisted of 35 valid items with a significance level 
between 0.50-1.00 and reliability of 0.960, and the discrepancy between items ranging from 0.453 to 0.885. The analytical 
method used is the Mann Whitney U-Test and Kruskal Wallis test. The results of data processing showed a significance 
value of 0.148 for gender, 0.907 for training experience and 0.554 for the length of teaching. Because all three are < 0.05, 
the hypothesis which states “there is a difference in the efficacy of special school teachers in preventing sexual violence in 
terms of gender, training experience and length of teaching” is rejected. 
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INTRODUCTION 
 

The Cases of sexual violence are rife in Indonesia. 
According to Hermawati & Sofian (2018), child sexual 
violence is a relationship or interaction between a person 
and a child in which the child is used or treated as an 
object of sexual gratification for the perpetrator. 

Based on data from the Office of Women's 
Empowerment, Child Protection, Population Control and 
Family Planning of Central Java Province which can be 
reported at dp3akb.jatengprov.go.id in the last five years 
there were 996 cases of sexual violence against children in 
2016, 710 cases in 2016. in 2017, 734 cases in 2018, 700 
cases in 2019 and 242 in the first half of 2020. Like the 
iceberg phenomenon, which is a phenomenon that is 

revealed less than what is not revealed, in the context of 
cases of sexual violence experienced by children with 
special needs, it could be that more is not revealed and 
reported (Farakhiyah, et al: 2018). 

Children with special needs have a greater potential to 
experience sexual violence than normal children with a 
risk of experiencing sexual violence three to four times 
greater than normal children (Euser et al., 2014; Shah, 
Tsitsou & Woodin, 2016). Given that children with special 
needs have certain limitations, sexual education, especially 
the prevention of sexual violence, really needs to be 
considered (Astuti & Andarweti, 2016). Protection for 
children with special needs is the responsibility of all 
parties, especially those closest to the environment of 
children with special needs (Farakhiyah, 2018). The parties 
closest to children with special needs and responsible for 
protecting against sexual violence are parents and 
teachers. Teachers must also use the right method in 
making efforts to prevent sexual violence so that it can be 
understood by children with special needs (Badrullaela & 
Ratnengsih, 2018). But in reality, not all teachers have the 
understanding and ability to provide prevention of sexual 
violence to children in schools (Utami, 2016). 

Understanding and ability to provide prevention of 
sexual violence related to self-efficacy. Moran & Hoy in 
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Kleinsasser (2014) stated that teacher efficacy is the 
teacher's belief in his ability to teach students who have 
difficulty or do not have motivation in learning. Teachers 
who have a high level of self-efficacy have confidence and 
great effort in carrying out the teaching process. 
Conversely, teachers who have low levels of self-efficacy 
have low confidence and easily give up in carrying out 
certain teachings (Bandura in Mahanani: 2016). 

In this study, self-efficacy in question is efficacy in 
terms of teaching the prevention of sexual violence to 
students with special needs. There have been many studies 
on teacher self-efficacy in teaching the prevention of 
sexual violence to students. The problem of the low teacher 
efficacy in teaching the prevention of sexual violence to 
students has also been overcome by various experimental 
trainings. However, not all training can increase teacher 
efficacy in teaching sexual violence prevention to students. 
For example, research conducted by Mahanani (2016) can 
increase teacher efficacy in teaching students to prevent 
sexual violence. On the other hand, research conducted by 
Phalita (2017) and Wahida (2014) is not effective in 
increasing teacher efficacy in teaching the prevention of 
sexual violence to students. Given the differences in the 
results in previous studies, it is necessary to examine what 
factors are related to the emergence of differences in the 
success of self-efficacy training so that later it can be 
controlled so that training can successfully improve self-
efficacy. 

Based on a preliminary study conducted to determine 
the factors related to self-efficacy in teaching sexual 
violence prevention, it is known that there are different 
scores on the efficacy of male and female special school 
teachers. In addition, it was found that SLB teachers who 
had attended teaching training on preventing sexual 
violence scored higher than SLB teachers who had never 
attended teaching training on preventing sexual violence. 

Literacy studies to look for other factors related to self-
efficacy show that there is a factor in the length of teacher 
teaching. The difference in self-efficacy in terms of length 
of teaching is based on the mastery experience or 
experience of success proposed by Bandura (1997:79). The 
success experience in question does not only include 
teaching sexual violence prevention, but also includes the 
ability of teachers to manage classes, including in 
conditioning students with special needs in daily lessons. 
Teachers who teach longer have higher self-efficacy 
(Erawati, 2012). 

Referring to the preliminary study and the differences 
in the results from previous studies regarding the factor of 
gender, training experience and length of teaching on 
teacher efficacy, the researcher feels the need to examine 
whether the factors of gender, training experience and 
length of teaching are related to the efficacy of special 
school teachers in teaching violence prevention. sexual. So 
that researchers are interested in conducting a 
comparative study of the self-efficacy of special school 
teachers in teaching the prevention of sexual violence to 
students in terms of gender in the city of Semarang. The 
choice of place in the city of Semarang is because the city 
of Semarang has never been a place of research on the 
efficacy of special education teachers in preventing sexual 
violence, both descriptive, correlation, comparative and 
experimental research. So it can be concluded that this 
study aims to examine whether there are differences in the 
efficacy of special school teachers in teaching prevention of 
sexual violence in terms of gender, training experience and 
length of teaching in the city of Semarang. 
 
 

METHOD 
 

This research is quantitative research with a 
comparative design. This research design is comparative 
quantitative research (Purwanto, 2016:20) states that 
comparative quantitative research is research that aims to 
compare an object of research in one group of subjects 
with another group of subjects to determine causal 
relationships related to the variables being studied. The 
dependent variable of this research is the efficacy of special 
school teachers in teaching violence prevention, defined as 
a belief felt by special school teachers to be able to 
overcome difficulties so that they are confident in their 
abilities; can be self-motivated; able to try hard, 
persevering, persistent; able to survive in various 
situations and conditions and be able to face difficulties 
and obstacles in teaching sexual violence prevention to 
students with special needs. Self-efficacy was measured 
using a Likert scale based on the concept of Bandura's 
theory of self-efficacy. The higher the self-efficacy score, 
the higher the teacher's efficacy in teaching the prevention 
of sexual violence to students with special needs. On the 
other hand, the lower the efficacy score, the lower the 
teacher efficacy in teaching the prevention of sexual 
violence to students with special needs. 

Data collection was carried out using a special school 
teacher efficacy scale in teaching sexual violence 
prevention which consisted of 35 items. The making of this 
instrument is based on aspects of self-efficacy according to 
Bandura (1997), namely level, generality and strength. The 
characteristics of the subjects taken are SLB teachers who 
teach in special schools in the Semarang City area. Samples 
were taken by cluster random sampling technique. The 
number of subjects used in the study was 127 people, 
consisting of 51 male SLB teachers and 76 female SLB 
teachers. The results of the study were analyzed using a 
data processing program with the Mann Whitney U-Test 
and Kruskal Wallis tests. 

 
 
 

RESULTS AND DISCUSSION 
 
Table 1  
Categories of Special School Teacher Efficacy in Teaching 
Sexual Violence Prevention 
 

Category Total Prosentase 

Very Low - - 
Low - - 
Medium 36 28,3 
High 74 58,26 
Very High 17 13,38 

 
Based on table 1, it can be seen that the efficacy level of 

Special school teachers in teaching prevention of sexual 
violence in Semarang City is in the medium range of 36 
teachers, 74 teachers high and 17 teachers very high. 

Gender is an individual characteristic based on 
biological conditions and then categorized as male and 
female. In this study, there were 127 subjects taken for 
data processing with a description of 51 male subjects and 
76 female subjects (table 2). 
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Table 2 
Categories of Subjects Based on Gender 
 

Gender Total Percentage 
Male 51 40,15% 
Female 76 59,85% 
Total 127 100% 

Based on the results of the calculation of the class limit 
of the efficacy of the special school teacher in teaching 
sexual violence prevention, then the categorization was 
determined based on gender (table 3). 

 
 

 
Table 3.  
Categories of Special School Teacher Efficacy in Teaching Sexual Violence Prevention by Gender 
 

Interval Categories 
Gender 

Male Female 
X ≤ 61 Very low - - 

61 <  X ≤ 79 Low  - - 
79 < X ≤ 96 Medium 18 18 

96 < X ≤ 114 High 30 44 
X > 114 Very High 3 14 

Total 57 76 
 

In the medium category, there are 18 male teachers 
and 18 female teachers. In the high category, there were 30 
male teachers and 44 female teachers. While in the very 

high category, there were 3 male teachers and 14 female 
teachers.

 
Table 4  
Descriptive Statistics of Special School Teacher Efficacy in Teaching Sexual Violence Prevention by Gender 
 
 Male teacher efficacy Female teacher efficacy 

N 
Valid 51 76 
Missing 25 0 

Mean 100,06 104,34 
Median 100,00 101,00 
Mode 101 99 

 
Based on table 4, it can be seen that the mean value of 

the efficacy of the female special school teacher is greater 
than that of the male special school teacher where 104.34 > 
100.06. This shows that the efficacy of female SLB teachers 
is higher than the efficacy of male SLB teachers in teaching 
prevention of sexual violence in the city of Semarang. 

Training experience is the participation of teachers in 
sexual violence prevention teaching training organized by 

professionals or experts in the prevention of sexual 
violence. In this study, there were 127 subjects who were 
taken for data processing with a description of 54 subjects 
having attended teaching training on sexual violence 
prevention and 73 subjects had never attended teaching 
training for preventing sexual violence (table 5). 

 
Table 5  
Subject Categories Based on Training Experience 
 

Training experience Total Percentage 
Ever 54 42,51% 
Never 73 57,49% 
Total 127 100% 

 
Based on the results of the calculation of the class limit 

for the efficacy of special education teachers in teaching 
sexual violence prevention, then the categorization was 
determined based on the training experience (table 6). 

 
Table 6  
Categories of Special School Teacher Efficacy in Teaching Sexual Violence Prevention Based on Training Experience 
 

Interval categories 
Training experience 

Yes No 
X ≤ 61 Very low - - 

61 <  X ≤ 79 Low  - - 
79 < X ≤ 96 Medium  16 20 

96 < X ≤ 114 High 30 44 
X > 114 Very High 8 9 

Total 54 73 
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In the category of teachers who have participated in 
sexual violence prevention training, as many as 16 teachers 
have a moderate level of efficacy, 30 teachers have a high 
level of teacher efficacy and 8 teachers have a very high 
level of efficacy. Meanwhile, in the category of teachers 
who have never participated in sexual violence prevention 

training, as many as 20 teachers have a moderate level, 44 
teachers have a high level of teacher efficacy and 9 
teachers have a very high level of efficacy. 

Based on calculations assisted by data processing 
applications, the following results were obtained: 

 
Table 7  
Descriptive Statistics of Special School Teacher Efficacy in Teaching Sexual Violence Prevention Based on Training 
Experience 

Statistics 
 Ever Never 

N 
Valid 54 73 
Missing 73 54 

Mean 103,17 102,52 
Median 101,50 101,00 
Std. Deviation 10,470 10,883 
Minimum 84 78 
Maximum 130 134 

 
 

Based on table 7, it can be seen that the mean of 
teachers participating in sexual violence prevention 
teaching training is greater than teachers not participating 

in sexual violence prevention teaching training with a 
mean value of 103.17 > 102.52. 

 
 
 
Table 8  
Descriptive Statistics of Special School Teacher Efficacy in Teaching Sexual Violence Prevention Based on Teaching 
Length 

Statistics 
 Very new new enough long Very long 

N 
Valid 42 35 23 13 14 
Missing 85 92 104 114 113 

Mean 100.93 103.43 104.65 101.54 104.93 
Median 100.50 102.00 103.00 101.00 102.50 
Std. Deviation 11.717 11.410 10.156 9.369 7.065 

 
 
Based on table 8, it can be seen that the mean for 

teachers in the very long teaching category is 104.93, then 
the medium category with a mean value of 104.65, the new 
category with a mean value of 103.43, the old category 
with a mean value of 101.54 and the last mean 100.93 in 
the very new category. The largest mean value is 104.93 in 
the very old teaching category, while the smallest mean 
value is 100.93 in the very new teaching category. 

Then, the data was processed to test hypotheses to find 
out whether there was a significant difference in the 

efficacy of special education teachers in teaching 
prevention of sexual violence in terms of gender, training 
experience and length of teaching. Before testing the 
hypothesis, normality and homogeneity tests were carried 
out first. 

The normality test was carried out using the One-
Sample Kolmogrov Smirnov Test technique with the help 
of the SPSS program. Table 9 is a table of results from the 
normality test: 

 
 
Table 9.  
Normality Test One-Sample Kolmogrov Smirnov Test 
 

One-Sample Kolmogorov-Smirnov Test 
 Efficacy_special school teacher 

N 127 

Normal Parametersa,b 
Mean 102,56 
Std. Deviation 10,852 

Most Extreme Differences 
Absolute ,132 
Positive ,132 
Negative -,058 

Kolmogorov-Smirnov Z 1,487 
Asymp. Sig. (2-tailed) ,024 

a. Test distribution is Normal. 

b. Calculated from data. 
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Based on the normality test, it was found that the 
efficacy variable for the SLB teacher in teaching the 
prevention of sexual violence in Semarang City got a K-SZ 
score of 1.487 with a significance value of 0.024. The 
conclusion from these results is that the data is not normal 

because the significance value is smaller than the 0.05 
significance level, which is 0.024 <0.05. 

The homogeneity test was carried out with the aim of 
knowing whether the data were homogeneous or not 
(Table 10). 

 
Table 10. 
Homogeneity Test Results 
 

Test of Homogeneity of Variances 
The Efficacy of SLB Teachers in Teaching Sexual Violence Prevention 

Levene Statistic df1 df2 Sig. 
.377 1 125 .540 

 
Table 10 shows that the efficacy of special school 

teachers in teaching sexual violence prevention has a 
significance value of 0.540, which is more than the 0.05 
significance level, so the data is homogeneous. 

Because the data is not normal, the research will be 
tested using non-parametric techniques. Hypothesis 

testing of the efficacy of special school teachers in teaching 
sexual violence prevention in terms of gender was carried 
out with the help of a data processing application program 
using Mann Whitney U (table 11). 

 
Table 11  
Hypothesis Test Results Based on Gender 
 

Test Statisticsa 
 Efficacy_special school teacher 

Mann-Whitney U 1644.500 
Wilcoxon W 4570.500 
Z -1.445 
Asymp. Sig. (2-tailed) .148 
a. Grouping Variable: gender_ 

 
Based on the results of the hypothesis test, it is known 

that the significance value shows the number 0.148 where 
the p value > 0.05 which means that there is no significant 
difference in the efficacy of special school teachers in 
teaching the prevention of sexual violence in terms of 
gender in the city of Semarang. So the hypothesis which 
reads “there is a significant difference in the efficacy 
special school teacherin teaching prevention of sexual 
violence in terms of gender in the city of Semarang” is 
rejected. 

The results of the data analysis are supported by 
previous research, namely research conducted by 
Rahmasari (2017) with the title “Differences in 
Mathematics Self-Efficacy in High School Students in terms 
of Gender” with the results that there were no significant 
differences in self-efficacy between male and female 
students. 

The results of the efficacy of special school teachers in 
teaching sexual violence prevention in Semarang City are 
not much different. The findings in this study are due to 
the fact that both male and female teachers have high 
confidence in their success in teaching sexual violence 
prevention. Male and female teachers did not differ in their 
belief in their ability to teach sexual violence prevention to 
students with special needs. 

Hadianing (2014) said that both men and women have 
persistence and do not give up easily when faced with 
challenges. Therefore, in relation to this research, male and 
female teachers both have persistence and hard work in 
teaching sexual violence prevention so that they have high 
self-efficacy values. 

Hypothesis testing of the efficacy of special school 
teachers in teaching sexual violence prevention in terms of 
training experience was carried out with the help of a data 
processing application program. Because the data is not 

normal, then the hypothesis test is carried out with Mann 
Whitney U (table 12). 

Based on the results of the hypothesis test, it is known 
that the significance value shows the number 0.907 where 
the p value > 0.05 which means that there is no difference 
in the efficacy of special school teachers in teaching 
prevention of sexual violence in terms of training 
experience in the city of Semarang. So the hypothesis 
which reads “there is a significant difference in the efficacy 
of special school teachers in teaching sexual violence 
prevention in terms of training experience in Semarang 
City” is rejected. 

Training is one of the activities that aims to improve 
the quality of teaching by applying the concepts and 
methods that have been obtained during the training 
(Rahmawati, 2015). In this study, it was found that 
teachers who had attended teaching training on sexual 
violence prevention or not, had almost the same efficacy 
values. This means that the experience of teaching sexual 
violence prevention training is not a predictor that 
determines differences in teacher efficacy results. 
 
Table 12  
Hypothesis Test Results Based on Training Experience 
 

Test Statisticsa 
 Efficacy_ special school teacher 
Mann-Whitney U 1947.000 
Wilcoxon W 4648.000 
Z -.117 
Asymp. Sig. (2-tailed) .907 
a. Grouping Variable: training_experience 
 

Research conducted by Phalita (2017) with the title 
"Finger Finger Program to Improve Special School Teacher 
Efficacy in Delivering Prevention of Sexual Violence to 
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Children" shows that the module is not significant in 
increasing teacher efficacy in teaching prevention of sexual 
violence. Based on the interviews after the training, this 
could be due to the large number of KSA prevention 
materials, the limitations that exist in students, the 
discussion of sexuality which is still taboo in their 
environment, the different character of students and the 
large number of students. These factors actually lower the 
efficacy scores of special school teachers in teaching sexual 
violence prevention. The research conducted by Phalita 
(2017) proves that teaching training to prevent sexual 
violence in reality does not always succeed in increasing 
teacher efficacy. 

Hypothesis testing of the efficacy of special school 
teachers in teaching sexual violence prevention in terms of 
length of teaching was carried out with the help of a data 
processing application program. Because the data is not 
normal, then the hypothesis test is done by Kruskal Wallis 
(table 13). 
 
Table 13 
Hypothesis Test Results Based on Teaching Length 
 

Test Statisticsa,b 
 Efficacy_SLB teacher 
Chi-Square 3.026 
Df 4 
Asymp. Sig. .554 
a. Kruskal Wallis Test 
b. Grouping Variable: teaching_length 
 

Based on the results of the hypothesis test above, it is 
known that the significance value shows the number 0.554 
where the p value> 0.05 which means that there is no 
difference in the efficacy of special school teachers in 
teaching prevention of sexual violence in terms of length of 
teaching in the city of Semarang. So the hypothesis which 
reads “there is a significant difference in the efficacy of SLB 
teachers in teaching prevention of sexual violence in terms 
of length of teaching in Semarang City” is rejected. 

Teachers with a lot of teaching time of course have 
more experience in carrying out teaching activities in the 
classroom. Through experience individuals can learn to be 
better. Based on the results of the analysis which stated 
that there was no significant difference between the 
efficacy of special school teachers in teaching prevention of 
sexual violence in terms of length of teaching because 
p>0.05. 

In this study, it was found that teachers with new or 
old teaching intensity had almost the same efficacy values. 
This means that the intensity of teacher teaching time does 
not determine the results of teacher efficacy in teaching 
prevention of sexual violence. So that there is no 
significant difference between new teachers and teachers 
who have been teaching for a long time. 

This is in accordance with the research conducted by 
Khairiyah (2014) with the title “Differences in Self-Efficacy 
of Early Childhood Education Teachers in Inclusive 
Education in terms of Teaching Length and Educational 
Background in Grabag District” with the result that there 
were no differences in teacher efficacy in terms of teaching 
length. 

The absence of a significant difference in teacher 
efficacy in teaching prevention of sexual violence in the 
city of Semarang can occur because the teacher has been 
teaching for a long time. The very new category is in the 1-
9 year period, the new category is 9-15 years old, the 
medium category is 15-21 years old, the old category is 21-

27 years old and the very old category is > 27 years. In this 
teaching period, it is certain that teachers already have a 
lot of teaching experience so they understand what 
teachers are facing, including teaching sexual violence 
prevention. 

From the three descriptions above, it can be concluded 
that there is no significant difference in the efficacy of 
special school teachers in Semarang City in teaching sexual 
violence prevention in terms of gender, training experience 
and length of teaching. The difference in the efficacy of SLB 
teachers in the city of Semarang in teaching prevention of 
sexual violence could be caused by other factors such as 
the type of disability being taught, considering that one of 
the research results stated that one of the factors that 
reduced the efficacy of SLB teachers in teaching prevention 
of sexual violence was the limitations they had. by 
students in terms of the ability to receive material, 
communication, physical, etc. Other factors that may 
influence are ethnic factors, location of residence, age, 
mastery of technology and spirituality (Erawati, 2012). 

 
 
 
CONCLUSION 
 

Based on the results of research that has been 
conducted on special school teachers in Semarang City 
regarding teacher efficacy in teaching prevention of sexual 
violence, it can be concluded that there is no significant 
difference between special school teachers' efficacy in 
teaching sexual violence prevention in Semarang City in 
terms of gender, training experience and length of 
teaching. The results of the study illustrate that the level of 
efficacy of special school teachers in teaching prevention of 
sexual violence in the city of Semarang is in the medium 
category. The mean value of the efficacy of female special 
school teachers is greater than that of male teachers in 
teaching prevention of sexual violence in the city of 
Semarang. The mean value of the efficacy of special school 
teachers who participated in teaching training on sexual 
violence prevention was greater than that of special school 
teachers who had never attended teaching training on 
sexual violence prevention in Semarang City. The mean 
value of special schoolteacher efficacy in teaching sexual 
violence prevention in Semarang City was highest in the 
very long teaching category and the lowest in the very new 
category. 

With the results of the research above, the researcher 
gives suggestions that further researchers can examine the 
same topic with other factors such as age, place of 
residence, mastery of technology, etc. so as to increase the 
results of the study. Special school teachers maintain and 
improve their self-efficacy in teaching sexual violence 
prevention so that it is easier to teach sexual violence 
prevention to students. 

There are several limitations in this study, namely the 
lack of references regarding teacher efficacy in terms of 
gender, training experience and length of teaching, 
especially on the topic of teaching sexual violence 
prevention. In addition, data collection was carried out 
during the COVID-19 pandemic season, where schools 
implemented a 50:50 system, which means that in one day 
only 50% of teachers go to work (Work From Office) and 
50% of teachers work from home (Work From Home). 100% 
of teachers can be found during the data collection process. 
The conditions in which students study from home also 
make not all teachers who work from office stay in the 
classroom, but can move from place to place making it 
difficult to be asked to fill out questionnaires. 
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